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District K-12 Reading Plan 2017-18 

DISTRICT LEVEL LEADERSHIP 

1. Districts should match or exceed the State Board goals for increasing FSA-ELA achievement 

by six percentile points, increasing the percentage of students making learning gains on the FSA-

ELA by seven percentile points and reducing the achievement gap for the identified sub groups on 

the FSA-ELA by at least one-third by 2020. Please fill out the charts below with the actual results 

from the 2015-2016 FSA-ELA and state the district goals for 2020. Interim goals should be 

appropriate to meet the requirements of the 2020 goal. 

 

 

2. Explain how expenditures from the allocation are expected to 

impact student achievement in relation to your district goals. 

Expenditures from the reading allocation will be used in the following ways and are expected to have the 

following impact: 

~ Professional Development related to Reading Endorsement: Building capacity of teacher participants to 

enhance instruction in the core areas of reading leading to increased student outcomes on ELA FSA 

~ Professional Development related to ESOL Endorsement: Building capacity of teacher participants to 

enhance instruction for all learners, leading to increased student outcomes on ELA FSA for all students, 

particularly English Language Learners.  

~ Professional Development related to standards-aligned instructional materials: Effective utilization of 

standards-aligned materials including materials which call for students to read/write/speak in response to 

daily exposure to complex grade level and stretch text, leading to increased student outcomes on ELA FSA 

for all students 

~ Professional Development related to standards-aligned instruction: Effective standards-aligned instruction 

which builds broad knowledge, exposes students to complex text and ideas, and engages students in 
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reading/writing/viewing/listening/speaking using text-based evidence leading to increased student 

outcomes on ELA FSA for all students 

~ Professional Development related to Universal Design for Learning (UDL) Principles for ELA Instruction: 

Utilizing UDL principles to plan lessons/units enables all students to access increasingly complex text 

through multiple means of representation, action/expression and engagement. 

~ Reading Coaches: Reading Coaches are job-embedded professional developers who support teachers in 

implementing research-based best practices including UDL principles, providing engaging standards-aligned 

instruction, designing lessons using UDL principles, critiquing instructional materials, reaching all learners, 

engaging in multi-tiered problem solving, etc. leading to increased student outcomes on ELA FSA.  

~ Coordinator of Student Services: The Coordinator of Student Services supervises Reading Coaches and 

coordinates ongoing ELA professional development opportunities for Reading Coaches, Teachers, 

Administrators; monitors implementation of ELA initiatives including standards-aligned materials and 

instruction; analyzes student data and engages in the multi-tiered problem solving process leading to 

increased student outcomes on ELA FSA 

3. Who at the district level is responsible for collecting and reviewing 

student progress monitoring data? 

The Coordinator of Instructional Support is responsible for collecting and reviewing student progress 

monitoring data. Reading Coaches will collect and review the data for each of their assigned schools. 

Reading Coaches participate in quarterly data chats at their assigned schools. The Coordinator of 

Instructional Support meets with Reading Coaches for district data chats quarterly in order to ensure 

progress towards district goals. 

4. What specific school-level progress monitoring data will be 

collected at the district level to determine that students are progressing toward the district goals 

stated above? Please specify which grade levels are associated with specific school-level progress 

monitoring tools discussed in this section. 

The district will collect the following progress monitoring data to determine that students are progressing 

district goals: 

 

~ K: STAR Early Literacy 

~ 1st-10th: STAR Reading 

~ 11th - 12th students scoring Level 1 on 10th grade FSA: STAR Reading 

5. How often will student progress monitoring data be collected and reviewed by the district? 

Progress monitoring data will be collected and reviewed by the district quarterly in grades K-5 with the 

exception of 5th grades in middle school. Data for all 5th grade students in middle school, all 6th-10th grade 

students, and 11th and 12th grade students scoring Level 1 on ELA FSA will be collected and analyzed three 

times per year. 

6. Who at the district level is responsible for ensuring the fidelity of students not progressing 

towards district goals receiving appropriate interventions? 
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District MTSS Liaisons in the Academic and Behavior Support (ABS) Department are responsible at the 

district level for ensuring the fidelity of interventions for students not progressing towards district goals. 

Progress monitoring results are analyzed by the Academic and Behavior Support Team through the lens of a 

multi-tiered system of support (MTSS) in order to inform supports provided by the Curriculum and 

Instruction Department. 

7. Who at the district level is responsible for ensuring the fidelity of students not progressing 

towards district goals receiving appropriate interventions? 

District MTSS Liaisons in the Academic and Behavior Support (ABS) Department are responsible at the 

district level for ensuring the fidelity of interventions for students not progressing towards district goals. 

Progress monitoring results are analyzed by the Academic and Behavior Support Team through the lens of a 

multi-tiered system of support (MTSS) in order to inform supports provided by the Curriculum and 

Instruction Department. 

8. Who at the district-level is responsible for ensuring classroom instruction is aligned to grade-level 

Florida Standards? 

The Coordinator of Instructional Support coordinates professional development opportunities and uses data 

in a tiered approach to assign Reading Coaches to schools. Reading Coaches and Principals create a Literacy 

Care Plan based on student data, school improvement goals and classroom walkthrough data to support 

teachers in providing standards-aligned instruction. The Reading Coaches and Coordinator of Instructional 

Support review each school's Literacy Care Plan after each data collection period. The Coordinator of 

Instructional Support also collaborates with each school principal to regarding classroom walkthroughs 

focused on standards-aligned instruction. The Coordinator of Instructional Supports collaborates with the 

Schools and Leadership Specialist to provide systemic support for school-based administrators through 

instructional rounds/ learning walks in order to heighten focus on and maximize supports of standards-

aligned instruction. 

9. What evidence will be collected to demonstrate that classroom instruction is aligned to grade-

level Florida Standards? 

Principals utilize the WCSD teacher evaluation instrument to ensure classroom instruction is aligned to 

grade-Florida Standards. As part of classroom walkthroughs, principals also utilize the Florida Standards app 

on their devices to determine if instruction and assignments meet the demands of the Florida Standards. 

Evaluation results are uploaded into Baseline Edge, the talent management system WCSD utilizes. 

Additionally, the Coordinator of Instructional Supports conducts school visits on a tiered basis with Tier III 

schools receiving more frequent visits and supports. 

10. How often will this evidence be collected at the district level? 

Evidence of standards-aligned instruction will be collected each semester at the district level. 

11. Who at the district level will be responsible for ensuring that schools have access to informational 

text for each content area in a variety of mediums? 
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The Coordinator of Instructional Support will be responsible for ensuring that schools have access to 

informational text for each content area in a variety of mediums. 

12. In addition to using texts from core, supplemental and intervention programs, what will the 

district do to ensure that schools have access to informational text for each content area in a 

variety of mediums? 

WCSD ensures that schools have access to a variety of mediums by: 

- Supporting leveled book rooms at K-4 and K-5 schools 

- Providing Thomson Gale Database access to all teachers and students  

- Providing Storyworks for all 3-5 ELA teachers and students 

-Providing ReadyGen to all K-5 ELA classrooms 

- Providing Achieve 3000 for most 6-12 schools 

- Providing Teengagement for all 6-8 schools 

- Providing professional learning support opportunities for all K-12 teachers in accessing, choosing, and 

using increasingly complex text 

- Providing professional learning support opportunities for all K-12 media specialists in accessing, choosing, 

and using/supporting teachers with 

increasingly complex text 

- Providing coaching support for administrators, teachers and media specialists regarding ways to maximize 

instructional effectiveness through 

complex text 

 

Additionally, each campus receives Reading Coach support. A priority task for Reading Coaches is providing 

support for teachers and media specialists in accessing each of the above. Support for Literacy Coaches 

towards meeting this expectation occurs during biweekly Reading Coach meetings and administrative 

review by the Coordinator of Instructional Supports. 

        13. Who at the district level will ensure that the all classroom instruction is accessible to the full range 

of learners using UDL principles? 

The Coordinator of Instructional Support will ensure that all classroom instruction is accessible to the full 

range of learners using UDL principles. 

14. What evidence will the district collect to demonstrate that all classroom instruction is accessible 

to the full range of learners using UDL principles for effective instructional design (planning) and 

delivery (teaching)? 

During the 2014-15 school year, district leaders - including the Coordinator of Instructional Supports - 

attended Universal Design for Learning (UDL) training in order to facilitate professional learning 

opportunities for Reading Coaches in 2015-16. During 2015-16 the Reading Coach Team engaged in a 

Professional Learning Community (PLC) which focused on UDL Principles in K-12 settings. The Literacy Coach 

Team created a UDL Lesson Planning Template which they shared with all principals and teachers as a 

planning option for the 2016-17 school year. The Literacy Coaches provided support to all K-12 teachers 

including ESE teachers in using UDL principles when planning lessons either using the UDL Lesson Planning 
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Template or another principal-approved template. The Reading Coach Team also uploaded a tutorial video 

to the district website. This video can be accessed by all stakeholders and can be used to increase 

awareness of UDL principles. Also, district leaders and school administrators will be attended Differentiated 

Instruction professional development facilitated by Jodi O'Meara during the 16-17 school year in order to 

continue to build knowledge in UDL principles. It is the district's expectation that school administrators will 

use this information to lead their teachers in instructional best practices. Coaches will use this knowledge to 

provide support to teachers and teams by modeling UDL aligned lessons and supporting instructional 

planning discussions. Additionally, ongoing support will continue to be provided to administrators through 

monthly professional development opportunities which embed UDL principles into instructional leader 

knowledge-building discussions.  

 

Specific evidence to be collected includes, but is not limited to:  

- The Coordinator of Instructional Support will review Reading Coach logs which include documentation of 

professional learning opportunities, coaching conversations, and demonstration lessons reflection notes 

which highlight UDL principles 

- The Coordinator of Instructional Support will collect Principal meeting notes that capture conversations 

and knowledge building regarding UDL, agendas and sign-in sheets for Principal meetings 

- Principals will collect and review lesson plans which demonstrate use of UDL principles 

- Principals will document feedback sessions with teachers who need support with effective instructional 

design and delivery 

15. How often will this evidence be collected at the district level? 

- Each semester, the Coordinator of Instructional Support will review Reading Coach logs which include 

documentation of professional learning opportunities, coaching conversations, and demonstration lessons 

reflection notes which highlight UDL principles 

- Each month, the Coordinator of Instructional Support will collect Principal meeting notes that capture 

conversations and knowledge building regarding UDL, agendas and sign-in sheets for Principal meetings 

- Quarterly, Principals will collect and review lesson plans which demonstrate use of UDL principles 

- Annually, Principals will document feedback sessions with teachers who need support with effective 

instructional design and delivery 

 

READING COACHES 

Qualifications for 
Coaches 

Evidence of >5 years of successful reading instruction to a variety of learners 
(striving, accelerated, ESE, ELL, etc.) as demonstrated by student growth Evidence 
of >4 years of successful participation in a variety of literacy-related professional 
learning opportunities as demonstrated through professional portfolio Evidence 
of >3 years as successful participation on literacy-related school leadership teams 
or (Literacy Leadership Team, School Improvement Team, MTSS Team, 
Professional Learning Team, etc.) as demonstrated through professional portfolio 
and principal reference Evidence of providing professional support to 
colleagues/adult learners (mentoring, Professional Learning Facilitator, 
instructional coaching, PLC facilitator, leadership team chair, etc.) as 
demonstrated through professional portfolio, colleague reference and principal 
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reference 

Recruitment/Hiring 
Procedure for Coaches 

Advertisement on district website Building pool of coaches by building capacity 
through: Elevating and Celebrating Teachers and Teaching, Literacy Contacts, 
Instructional Coaching, Professional Learning Facilitating, etc 

Training Provided for 
Coaches 

Bi-weekly professional learning opportunities in content, pedagogy, and coaching 
techniques including feedback strategies Additional training in reading resources: 
core, intervention, enrichment Participation in monthly coach UDL PLC 

Criteria for Coach 
Placement 

WCSD is using a variety of quantifiable criteria to determine a tiered level of 
school support. The data includes Title I status; size of school; subgroup 
performance data and the receptiveness of school staff to the coaching model. 
Schools with the highest needs will receive the highest level of tiered support 
including frequent specialized literacy coaching related to interventions and data 
analysis. Schools with the lowest demonstrated needs will receive support that 
includes school-wide literacy professional development and a lesser degree of 
specialized support. Using a tiered approach will allow WCSD to customize 
coaching based on demonstrated school needs. This tiered allocation is provided 
to schools to ensure that the District Reading Plan is implemented with fidelity in 
order to maximize the effects of literacy instruction. School walkthroughs will be 
conducted quarterly by the District Literacy Team and ongoing discussions with 
Literacy Coaches will support quality implementation of the District Reading Plan. 
The tiered approach to scheduling district Literacy Coaches will be as follows: Tier 
1 Schools (low-risk): Schools making adequate growth and implementing literacy 
instruction with a high level of fidelity will receive periodic visits from either a 
District Literacy Contact/Literacy Coach and/or a member of the MTSS team to 
review and provide any requested feedback regarding interventions. Tier 2 
Schools (moderate risk): Schools making uneven growth and implementing 
literacy instruction with an uneven level of fidelity will receive scheduled visits by 
either a District Literacy Contact/Literacy Coach and/or a member of the MTSS 
team to review and provide any requested feedback regarding interventions. Tier 
3 Schools (high risk): Schools not making adequate growth and implementing 
literacy instruction with an uneven/low level of fidelity will receive frequent, 
regularly scheduled visits from either a District Literacy Contact/Literacy Coach 
and/or a member of the MTSS team to review and provide any requested 
feedback regarding interventions. In addition, the district will meet regularly with 
the School Improvement Team to provide support, feedback and adjustments 
necessary to regularly monitor student achievement progress. 

Professional 
Development Provided 
by Coaches (embedded 
including classroom 
modeling; book 
studies; small group, 
etc.) 

Literacy Coaches are WCSD's job-embedded literacy-related professional 
developers. Coach-provided professional development includes small group, 
school-wide, and district-wide opportunities with priority placed on small group 
professional learning customized based on group needs. When data trends 
indicate need, school-wide and district-wide professional learning opportunities 
are provided. The following includes some, but not all, of the professional 
development opportunities coaches will be facilitating in the 2017-18 school year: 
o Curriculum Alignment Project o ELA Formative Assessments o FSA Instructional 
Implications o Questions: Why? How? What? o Decoding in the Intermediate 
Grades o Close and Careful Reading of Complex Text o Small Group Instruction 
with a Twist o Kid Watching: Knowing What to Teach & When o Intentional 
Learning: ELA Block o Intentional Learning: Integrating Science & SS o Intentional 
Learning: UDL o Achieve 3000, Springboard, Learning A-Z, Lindamood-Bell, 
Foundations First, Tyner Framework o Literacy Boot Camp o Balanced Literacy 
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Approach o Using Data to Drive Literacy Instruction o Technology Enhanced ELA 
Instruction o Comprehension Toolkit Instruction o Intentional Learning: Student 
Engagement in Literacy Instruction 

Tool(s) for Collecting 
Evidence of 
Implementation of 
Coach-Provided 
Professional 
Development 

Each coach-provided professional learning opportunity is coupled with a recursive 
cycle of coaching including: pre-briefing (formative assessment), new learning 
(professional development), modeling, coaching, observing and feedback. 
Evidence that is collected along the way includes: participant surveys, sign-in 
sheets, coaching logs, coaching observational notes, admit/exit tickets and 
classroom data related to implementation of new learning. All of this evidence is 
gathered in the Literacy Coach Way of Work (WoW!) Coaching binder. 

Tool for Determining 
Effectiveness of Coach-
Provided Professional 
Development 

The WOW! binder is reviewed by the Instructional Support Coordinator at the end 
of each semester to analyze effectiveness of coach-provided professional learning 
and inform the following semester's professional learning plan. Problem solving 
occurs when data demonstrates that professional learning targets need greater 
support for classroom transfer. Collaboration with school administrators occurs as 
part of the problem-solving support to maximize support and actualize potential. 

 

IDENTIFICATION / INTERVENTION DECISION TREES 

Districts will create three Identification/Intervention Decision Tree charts to demonstrate how 

assessment data from progress monitoring and other forms of identification will be used to 

determine specific reading instructional needs and interventions for students.  

 DT1 – Elementary (K-5) 

 DT2 – Middle (6-8) 

 DT3 – High (9-12) 

The charts must contain the following information:  

 The grade level(s) of the student; 

 Name of assessment(s) or course(s); 

 Performance benchmark(s) on the assessment(s), or course(s), used to identify the need for 

intervention. One benchmark must clearly state the conditions for which the district uses to 

determine whether a student has a reading deficiency and will subsequently notify the 

student’s parent as required in Section 1008.25, F.S. FSA-ELA scores must be used for 

appropriate grade levels; 

 An explanation of how instruction will be modified for students who have not responded to a 

specific reading intervention with the initial intensity (time and group size) provided; and 

 DT1 must include information on how the Florida Kindergarten Readiness Screener will be 

used to plan intervention for students scoring in the following performance levels:  

1. Scaled score of 497-529 

2. Scaled score of 438-496  

3. Scaled score of 437 and below 
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1. Elementary 

WCSD Elementary  

Progress Monitoring Guide 

 
Simplify efforts in order to amplify student 

learning 
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Content 

 

Progress Monitoring Guide Q & A 
 

 

Progress Monitoring Form Protocols 

 

PM Long Forms 

 

1. Primary PM Longform (K-2nd) 
2. Intermediate PM Longform (3rd-5th) 

 

End of Quarter Performance Targets 

 

Data Discussion Tool Additional  Resources 

 Options for bi-weekly PM 

 Running Record Info 

 Book Level Benchmarks 

 Resetting  Strategies 

 Individual Reading Growth Chart 

 Other 
 

For more information, contact your literacy coach. 

 

Q. What is the Progress Monitoring Guide? 

A. A school-wide plan for effective data use. Research supports the notion the best 

intervention is effective instruction. Each of the components in the guide are intended 

to be used for making effective instructional changes to improve student performance. 
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Q. What does the Progress Monitoring Guide include? 

A. The guide includes a progress monitoring/data collection spreadsheet (referred to 

as the ñPM Longformò), protocols for using the PM Longform, end of quarter 

performance targets, and a Data Discussion Tool. 

Q. What is the PM Longform? 

A. The PM Longform is a class wide data collection spreadsheet. The PM Longform 

includes individual student data collection forms (tabs at the bottom of the 

spreadsheet).  The class wide and individual student forms provide a snapshot of the 

ñwhole studentò, and is a tool used for identifying and planning based on need. 

Q. Why does my school want to use the Progress Monitoring Guide? 

A.  A clear plan for effective school wide data use is essential to developing a data- 

driven culture that ensures individual student success (U.S. Department of Education, 

2009, Using Student Achievement Data to Support Instructional Decision Making). 

The Progress Monitoring Guide supports schools in creating a framework for 

effectively using data to make instructional decisions.  Effective data practices are 

interdependent among the classroom, school, and district levels.  It is recommended 

that grade level Data Chats occur quarterly to encourage school wide data 

interpretation and collaborative discussion sessions among all teachers.  The Data 

Discussion Tool provides guidance on how teachers can make instructional changes, 

instruct students in using their own data to create personal goals, and maximize 

student learning. 

 

Q. Why do teachers want to use the Progress Monitoring Guide? 

A. Armed with data and the means to use/apply the information data can provide; 

teachers can make instructional changes aimed at improving student achievement, 

such as: 

 prioritizing instructional time, 

 targeting additional individual instruction for students who are struggling with 
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particular reading components (phonemic awareness, phonics, fluency, vocabulary, 

comprehension, and oral language). 

 more easily identifying individual studentsô strengths and instructional interventions 

that can help students continue to progress, 

 gauging the instructional effectiveness of classroom lessons, 

 refining instructional methods, and 

 examining school wide data to consider how to adapt the curriculum based on 

information about studentsô strengths and weaknesses. 

Q. How does using the Progress Monitoring Guide correlate to the 

Teacher Evaluation Tool? 

A. The Progress Monitoring Guide supports teachers in addressing the following 

domains: 1.4 Lesson plans are revised and/or  differentiated based on student needs, 

1.6 Uses data prior  to planning instruction , 3.4 Monitor  learning activities, provide feedback, 
and adjust instruction  to meet student needs, 3.5 Use a variety of instructional strategies 
and/or  modifications/accommodations for all students including those with  special needs or 
diverse backgrounds, 3.8 Conducts progress monitoring  through use of a variety of formative 
assessments to check comprehension and adjusts instruction  based on these assessments,  and 

3.9 Require student goal setting and assist in developing and monitoring  their  plan for 

academic improvement. 

 

Q. What else do I need to know about the Progress Monitoring 
Guide? 

A. Generally, schools collect enormous amounts of data on studentsô attendance, 

behavior, and performance.  But when it comes to improving instruction and learning, 

itôs not the quantity of the data that counts, but how the information is used (Hamilton 

et al., 2009). The Progress Monitoring Guide will help teachers, school administrators 

and district support teams simplify their efforts in order to amplify student learning 

through purposeful and relevant data interpretation and decision making discussions. 
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Accessing the PM Guide 

To access the PM Guide and its contents, go to your schoolôs Shared 

Drive. - Open the folder titled, 2016-2017 PM Guide 
 

 

Accessing the PM Longform within the PM Guide folder: 

-Open the folder titled PM Longform and your grade level. 

-Open the folder titled with your name. 

PM Longform Format 

The PM Longform/excel spreadsheet is designed to be printed on legal paper. Please do 

not scale the page any smaller because it will erase the code that ties the Longform to the 

student tab/Individual Student Pages. 

Individual Student Pages 

The PM Longform generates individual student pages (student tabs at the bottom of the 
spreadsheet). These sheets may be printed and used during MTSS meetings, Data 
Discussions, parent conferences, planning sessions, etc. 

* Do NOT type on the data portion of the individual student pages. 
 

Entering Student Information 

Teacher Name: Enter your name in the Teacher section of the spreadsheet 

Student name: First and Last name 

*If a student enrolls after the beginning of the school year, enter the studentôs name in the row 

under the last student on your list. 

Retention Yr/Gr: Enter the year the student was retained and the grade level in which 

the student was retained (if applicable). 

Absences: Enter the number of days missed during each quarter. 

*If a student withdraws, leave the student on your list and enter ñWò under Absences in the 
quarter/column in which he/she withdraws. 
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ESE/ESOL: Enter X in the box if the student is ESE (IEP or 504) and/or ESOL 

RTI (Response to Intervention) Tier: At the end of each quarter, enter the current RTI Tier 
status for each student using the codes on the next page. 



 

 

 
RTI Tier 

Description of Tier 
(WCSD District Reading Plan, 2015) 

Code to 
Enter on PM 
Longform 

 

 
 
 
 

Tier 1 

 High Quality Core Instruction: whole group, small group, and 
independent practice/reading 

 Quarterly screenings: PM Longform (to ensure adequate progress) 

 Expectation: 80% of students class-wide are making adequate 
progress and proficient on grade level standards. 

*Example of healthy Tier 1 in a class of 20 students: 

16 students are making adequate progress and performing on grade level 
(Tier 1). 

 

 
 
 
 

T1 

 

 
 
 
 
 

Tier 2 

*Tier 1 instruction and screenings plus: 

 iii: 30 minutes daily group interventions focusing on reading 

components (phonemic awareness, phonics, fluency, vocabulary, 

comprehension, oral language) 

 Bi-weekly screenings (to provide increasingly intensive instruction to 
match student needs based on level of performance and rate of 
progress) using the iii form 

 Expectation: 20% or fewer students class-wide. 

*Note: 80% Tier 2 students are expected to make accelerated progress. 
If not, then the teacher will problem-solve with the literacy coach. If an 
individual student is not making accelerated progress, the teacher will 
create a Student Statement of Concerns. 
*Example of healthy Tier 2 in a class of 20 students: 

4 students are receiving Tier 2 interventions (iii). 3 out of 4 are making 
accelerated progress. 

 

 
 
 
 

T2 

 
 

 
Tier 3 

* Tier 1 instruction and screenings, Tier 2 interventions, plus: 

 Intensive interventions (to target studentôs reading component 
deficits for the remediation of existing challenges and the prevention 
of more severe academic gaps) 

 Weekly screenings (to ensure fidelity and problem-solving when 
necessary) 

 Expectation: Fewer than 5% of students class-wide. 
*Example of Tier 3 in a class of 20 students: 1 student 

 
 

 
T3 

 

Note: Approximately 16 weeks of intensive and effective Tier 2 

intervention should promote students from Tier 2 to Tier 1 (grade 

level performance) status (Fountas & Pinnell, 2014). 
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Entering Achievement Data 

Entering achievement data on the PM Longform is expected to be completed on 

a quarterly basis. 

Achievement data must be accurately entered for each data source (see data 

entry protocols) on or before the dates listed in the chart below. 

 

 

Quarter Data Entry Deadline 
Data Entries must be completed by 3:00pm 

1st Quarter October 20, 2017 

2nd Quarter January 12, 2018 

3rd Quarter March 23, 2018 

4th Quarter May 18, 2018 
 

Achievement Data Entry Protocols 

Achievement data protocols may vary for different grade levels. Please refer to 

the appropriate chart in the following pages depending on your grade level. 

Primary PM LongformĄ Kindergarten, 1st Grade, 2nd Grade 

Progress monitoring in Primary grades should focus on the studentsô 

achievements as they are ñlearning to readò. 

 

Intermediate PM Longform Ą 3rd Grade, 4th Grade, 5th Grade 

Progress monitoring in Intermediate grades should focus on the studentsô 

achievements as they are ñreading to learnò. 
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Primary  PM Longform  (K- 2nd  grade)  

òLearning To Readó 

Data Source What to enter on PM Longform 

 
DFA 

 
Enter the end of quarter DFA average from FOCUS under the 
appropriate quarterly column. 

 
STAR Reading 

 
Enter the Scaled Score for each quarterly assessment 

 
Word Study/Other 

 
Word Study: Enter the current Tyner word study stage 
(Note: ñcurrent stageò is the instructional level identified as a score on 
the Tyner Word Study assessments of 50%-79%) 
Other: Schools may choose an alternative Word Study indicator 

 
Book Level 

 
Enter current Instructional book level 
(Note: use Running Records to determine the current book levels) 

 

 
 
 
 

District Writes 

 
Enter District Writes score for each quarterly assessment 

 
*Note: Enter scores as shown below for grade levels using rubrics with 
3 domains: 

Purpose/Focus/Organization 

Evidence/Elaboration Conventions 

 
Math Grades 

 
Enter quarterly average 

 
STAR Math 

 
Enter STAR Math Scaled Score 
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Intermediate PM Longform (3rd-5th grade) 

òReading to Learnó 

Data Source What to enter on PM Longform 

 
DFA 

 
Enter the end of quarter DFA average from FOCUS under the 
appropriate quarterly column. 

 
STAR Reading 
(Scaled Score) 

 
Enter the Scaled Score for each quarterly assessment 

 
STAR Reading 
(Lexile Level) 

 
Enter the Lexile Level for each quarterly assessment 

 
Math Grades 

 
Enter quarterly average 

 
STAR Math 

 
Enter STAR Math Scaled Score 

 

 
 
 
 

District Writes 

 
Enter scores as shown below for each quarterly assessment 

 
 

 
Purpose/Focus/Organization 

 
 

Evidence/Elaboration Conventions 

 
2015 FSA ELA 

 
Enter score (if applicable) 

 
2015 FSA Math 

 
Enter score (if applicable) 
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Use the appropriate grade level chart below as a reference guide for interpreting student data, 

conducting data discussions with colleagues and/or parents, and making instructional decisions. 

Kindergarten  

STAR Early Literacy (Scaled Score) *based on the 40th percentile 

 Below  

Grade Level 

Approaching 

Grade Level 

On  
Grade Level 

       Above 

         Grade Level 

Quarter 1 Assessment = FLKRS  - 

must be administered within first 

30 days 

Below 437 448-486 497-529  

Quarter 2 Below 503 503-532 533-569 Above 569 

Quarter 3 Below 540 540-569 570-606 Above 606 

Quarter 4 Below 577 577-606 607-644 Above 644 

Students scoring below 437 on FLKRS must be served in iii group in addition to receiving 120 minutes of ELA 

instruction in Word Study stages listed below.  iii includes 30 minutes of targeted instruction focused on 

area of need beginning with Phonemic Awareness (PA). PA lessons should utilize the multi-sensory 

Foundations First approach (VAKT: verbal, auditory, kinesthetic and tactile).  

Students scoring between 448 ς 486 on FLKRS will receive 120 minutes of ELA instruction in the Word Study 

stages listed below utilizing a multi-sensory Foundations First approach (VAKT: verbal, auditory, kinesthetic 

and tactile).  If student is not making adequate progress as determined by Quarter 2 progress monitoring 

(see scores above), then problem solving process should occur. If student scores below 503 on Quarter 2 

progress monitoring assessment, student should receive iii instruction which includes targeted instruction 

focused on area of need.  

Students scoring above 497 on FLKRS will receive 120 minutes of ELA instruction with differentiated 

extension activities to include opportunities to read/write/listen/speak about text based on their level of 

reading readiness.  

Word Study (Tyner Stages):K-2 Developmental Sequence- 

 Assessment Guidelines: 
Ą IF students score 50% or higher after first time completing PA, THEN begin Stage 2A 

(at a faster pace- even skipping lessons if necessary). 
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IF students pass Stage2A (80% or higher), THEN move to Stage 2B (do not assess) THEN 
move to Stage 3A. 

Ą IF students score 50% or below after completing PA, THEN repeat PA. 

IF students score 50% or below after repeating PA, THEN begin Stage 1. 

IF students score 50% or higher after repeating PA, THEN begin Stage 2A. 

(Follow sequence above after completing Stage 2A) 

*IF students demonstrate difficulty with Stage 2A (50% or below) by the end of 3rd nine 
weeks, THEN skip 2B and begin 3A. 

 Kindergarten First Grade Second Grade 

Beginning of 
Year 
Expectations: 

- Stage PA 
(differentiated pace 
for all levels) 

-Begin at/above Stage 
3A 

-Review Stage 4 

Mid- Year 
Expectations: 

-Score at least 80% 
on Stage 2A 

- Score at least 80% on 
Stage 3B assessment 

-Begin Stage 5 

End of Year 
Expectations: 

-Stage 3A -Stage 4 -Score at least 80% on 
Stage 5A assessment 

*By the end of Quarter 1, IF a student is not demonstrating adequate progress on Stage 

PA, documentation of specific letters/sounds that are not mastered should be provided 

(see Kindergarten Letters/Sounds Assessment in Additional Resources). 

Instructional Book Levels: determined by administering Running Records 

 Below 
Grade Level 

Approaching 
Grade Level 

On Grade Level Above Grade 
Level 

Quarter 1 Fountas 
& Pinnell: Rigby: 

 
Not tracking 

print 

 
Tracking print 

 
A  

1-2 
2 

 
Above A Above 

1-2 

Quarter 2 
Fountas & Pinnell: 
Rigby: 

 
Tracking print 

 
A    
1-2 

 

 
B  
2-3 

 

 
Above B Above 

2-3 
Quarter 3 
Fountas & Pinnell:  
Rigby: 

 
A 

1-2 

 
B 2- 

3 

 
C 3- 

4 

 
Above C Above 

3-4 

Quarter 4  
Fountas & Pinnell: 
Rigby: 

 
B or below 2-3 

or below 

 
C 
 3-4 

 
D  
5-6 

 
Above D Above 

5-6 
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First  Grade 
STAR Reading (Scaled Score) : 
 Below Grade 

Level 

Approaching 

Grade Level 

On Grade Level Above Grade 

Level 

Quarter 1 Below 63 63-72 73-101 Above 101 

Quarter 2 Below 91 91-101 102-130 Above 130 

Quarter 3 Below 120 120-130 131-159 Above 159 

Quarter 4 Below 149 149-159 160-188 Above 188 

Word Study (Tyner Stages): K-2 Developmental Sequence 

 Kindergarten First Grade Second Grade 

Beginning of 
Year 
Expectations: 

- Stage PA 
(differentiated pace 
for all levels) 

-Begin at/above Stage 
3A 

-Review Stage 4 

Mid- Year 
Expectations: 

-Score at least 80% 
on Stage 2A 

- Score at least 80% on 
Stage 3B assessment 

-Begin Stage 5 

End of Year 
Expectations: 

-Stage 3A -Stage 4 -Score at least 80% on 
Stage 5A assessment 

 

Instructional Book Levels: determined by administering running records 

 Below Grade 

Level 

Approaching 

Grade Level 

On Grade Level Above Grade 

Level 

Quarter 1  

Fountas & Pinnell: 

 Rigby: 

 

C or below  
4-5 or below 

 

               D 
            6-7 

 

E 

7-8 

 

Above E 

Quarter 2 

 Fountas & Pinnell:  

 Rigby: 

 

D or below 6-7 
or below 

 

F  

9-10 

1

0 

 

G 

11-12 

 

Above G 

Quarter 3 

 Fountas & Pinnell: 

 Rigby: 

 

F or below 
9-10 or below 

 

G  
11-12 

 

 

H 

13-14 

 

Above H 

Quarter 4 

Fountas & Pinnell: 

Rigby: 

 

G or below 

11-12 or below 

 

H  
13-14 

 

 

I/J 

15-18 

 

Above J/K 
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 Second Grade 

STAR Reading (Scaled Score) 

 Below Grade 

Level 

Approaching 

Grade Level 

On Grade Level Above Grade 

Level 

Quarter 1 Below 178 178-188 189-221 Above 221 

Quarter 2 Below 211 211-221 222-253 Above 253 

Quarter 3 Below 243 243-244 254-286 Above 286 

Quarter 4 Below 276 276-286 287-319 Above 287 

Word Study (Tyner Stages): K-2 Developmental Sequence 

 Kindergarten First Grade Second Grade 

Beginning of 
Year 
Expectations: 

- Stage PA 
(differentiated pace 
for all levels) 

-Begin at/above Stage 
3A 

-Review Stage 4 

Mid- Year 
Expectations: 

-Score at least 80% 
on Stage 2A 

- Score at least 80% on 
Stage 3B assessment 

-Begin Stage 5 

End of Year 
Expectations: 

-Stage 3A -Stage 4 -Score at least 80% on 
Stage 5A assessment 

 

Instructional Book Levels: determined by administering running records 

 Below Grade 

Level 

Approaching Grade 

Level 

On Grade Level Above Grade 

Level 

Quarter 1 

 Fountas & Pinnell:   

 Rigby: 

 

Below I  
Below 15 

 

I  

15-16 

16 

 

J/K  
17-19 

 

Above JK  
Above 17-18 

Quarter 2 

 Fountas & Pinnell:  

 Rigby: 

 

Below J  
Below 17 

 

J  

17-18 

 

 

K  

19-20 

20 

 

Above K  
Above 19-20 

Quarter 3 

 Fountas & Pinnell:  

 Rigby: 

 

Below K 
 Below 19 

 

K  
19-20 

 

L 
                     21-22 

 

Above L 
 Above    21-22 

Quarter 4 

Fountas & Pinnell: 

Rigby: 

 

Below L 
 Below 21 

 

L 
 21- 

22 

 

M  
23-24 

 

Above M  
Above 23-24 
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Third  Grade 

DFA 

 Below 

Grade Level 

Approaching 

Grade Level 

On Grade Level Above 

Grade Level 

 
Each Quarter 

 
Below 70% 

 
70-80% 

 
80-90% 

 
Above 90% 

STAR Reading (Scaled Scores) 

 Below 

Grade Level 

Approaching 

Grade Level 

On Grade Level Above 

Grade Level 

Quarter 1 Below 300 300 - 318 319 - 342 Above 342 

Quarter 2 Below 324 324 - 342 343 - 366 Above 366 

Quarter 3 Below 348 348 - 366 367 - 390 Above 367 

Quarter 4 Below 372 372 - 390 391 - 414 Above 414 

STAR Reading (Lexile Levels) 

 Below 

Grade Level 

Approaching 

Grade Level 

On Grade Level Above 

Grade Level 

Quarter 1  
Below 450 

 
450-499 

 
500-575 

 
Above 575 

Quarter 2  
Below  550 

 
550-599 

 
600-625 

 
Above 625 

Quarter 3  
Below 600 

 
600 - 649 

 
650-675 

 
Above 675 

Quarter 4  
Below 650 

 
650- 699 

 
700-725 

 
Above 725 
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Fourth  Grade 

DFA 

 Below 

Grade Level 

Approaching 

Grade Level 

On Grade Level Above 

Grade Level 

 
Each Quarter 

 
Below 70% 

 
70-80% 

 
80-90% 

 
Above 90% 

STAR Reading (Scaled Scores) 

 Below 

Grade Level 

Approaching 

Grade Level 

On Grade Level Above 

Grade Level 

Quarter 1 Below 405 405-415 415-439 Above 439 

Quarter 2 Below 430 430-440 440-464 Above 464 

Quarter 3 Below 455 455-465 465-489 Above 489 

Quarter 4 Below 480 480-490 490-514 Above 514 

STAR Reading (Lexile Levels) 

 Below 

Grade Level 

Approaching 

Grade Level 

On Grade Level Above 

Grade Level 

Quarter 1  
Below 740 

 
740-749 

 
750-775 

 
Above 775 

Quarter 2  
Below 765 

 
765-774 

 
775-800 

 
Above 800 

Quarter 3  
Below 790 

 
790-799 

 
800-825 

 
Above 825 

Quarter 4  
Below 815 

 
815-824 

 
825-850 

 
Above 850 



 

 

 

 

 

 

Fifth  Grade 

DFA 

 Below 

Grade Level 

Approaching 

Grade Level 

On Grade Level Above 

Grade Level 

 
Each Quarter 

 
Below 70% 

 
70-80% 

 
80-90% 

 
Above 90% 

STAR Reading (Scaled Scores) 

 Below 

Grade Level 

Approaching 

Grade Level 

On Grade Level Above 

Grade Level 

Quarter 1 Below 503 503-513 514-538 Above 538 

Quarter 2 Below 528 528-538 539-563 Above 563 

Quarter 3 Below 553 553-563 564-588 Above 588 

Quarter 4 Below 578 578-588 589-614 Above 614 

STAR Reading (Lexile Levels) 

 Below 

Grade Level 

Approaching 

Grade Level 

On Grade Level Above 

Grade Level 

Quarter 1  
Below 839 

 
839-849 

 
850-875 

 
Above 875 

Quarter 2 Below 889 889-899 900-925 Above 925 

Quarter 3 Below 939 939-949 950-975 Above 975 

Quarter 4 Below 939 939-949 950-1010 Above 1010 
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K-5 Students Requiring Reading Intervention: Survey 2  

Submission Deadline to Data Control Specialist & Literacy Coach: October 21, 2017  

Teacher:  _______________________________  Grade: _________________________ 

All students identified in need of reading intervention (K -5) must be reported through the student information system.  Accurate reporting is critical . In 

the space provided at the bottom of this form, identify all of the students in your class who are currently receiving reading  intervention.   

Students are ident ified as substantially deficient in reading by triangulating each studentõs grade level performance data.  Refer to the Progress 

Monitoring Guide for student benchmarks for each quarter .  The primary evidence sources are:  

1. Grades  given during each reporting  period ð grades of D or F on grade level curriculum indicate non -mastery ð be sure graded assignments 

assess grade level standards only   

2. FSA Reading   ð  Level 1 or 2 scores indicate non -proficiency  

3. District Formative Assessments (DFAs)  - average below 60%  indicates non -mastery  

4. Other criteria to be considered includes:  

a.  STAR  

b.  Running Records: Instructional Book Levels  

c.  Word Study (Grades K -2) 

5. Previously retained  in current grade level or ôGood Causeõ promoted to current grade level  

Students who are identifi ed as substantially deficient in reading must receive immediate intensive instruction (iii) for 30 minutes daily in addition to the 

120 minute ELA block in groups of six or less.  Parents must be notified, in writing, of the exact nature of the reading defi ciency. Teachers should 

confer with parents to inform them of their childõs specific reading need and describe the support being provided to address the need as well as 

suggest ways parents can support their child at home.   

Students must be given intensiv e reading instruction until the reading deficiency is remedied.  Students should not remain in iii for long periods of 

time.  Ideally, with focused and consistent instruction, students will be phased out of their iii group within 18 weeks.  If the group / student is not 

making growth consistent with this goal, teachers must problem solve with Literacy Coach to ensure that progress is accelerat ed. The goal is less 

than 20% of students from each classroom require iii.  If more than 20% need iii, problem solve  with Literacy Coach.   

All schools must progress monitor all iii groups with the guiding question:  Are 80% of the students making accelerated progr ess.  If yes, great.  If no, 

then problem solve group needs with Literacy Coach:  fidelity, instruction, ma terials, scheduling, logistics, group composition  

Course to be flagged as the intervention course:   Language Arts   

Printed Last Name  Printed First Name  Printed Last Name  Printed First Name  

    



 

    

    

 

Teacher:  The students on the above list receive  iii instruction 30 minutes daily in groups of six or less using research -based to address reading needs 

(not make -up work).   

Teacher Signature: ________________________________________________ Date: ______________________________  

Literacy Coach : iii group data is being monitored quarterly.  iii walkthroughs occur frequently.  Problem solving occurs when 80% of students are no t 

making accelerated growth.  

Literacy Coach Signature:  _______________________________________ Date: ________________________________ 

Please make sure your Progress Monitoring Forms (aka Long Forms) reflect this information.  
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K-5 Students Requiring Reading Intervention: Survey 3  

Submission Deadline to Data Control Specialist & L iteracy Coach: February 17, 2018  

 

Teacher:  _______________________________  Grade: _________________________ 

All students identified in need of reading intervention (K -5) must be reported through the student information system.  Accurate reporting is critical . In 

the space provided at the bottom o f this form, identify all of the students in your class who are currently receiving reading intervention.   

 

Students are identified as substantially deficient in reading by triangulating each studentõs grade level performance data.  Refer to the Progress 

Monitoring Guide for student benchmarks for each quarter .  The primary evidence sources are:  

6. Grades  given during each reporting period ð grades of D or F on grade level curriculum indicate non -mastery ð be sure graded assignments 

assess grade level standar ds only   

7. FSA Reading   ð  Level 1 or 2 scores indicate non -proficiency  

8. District Formative Assessments (DFAs)  - average below 60% indicates non -mastery  

9. Other criteria to be considered includes:  

a.  STAR  

b.  Running Records: Instructional Book Levels  

c.  Word Study (Gra des K-2) 

10. Previously retained  in current grade level or ôGood Causeõ promoted to current grade level  

 

Students who are identified as substantially deficient in reading must receive immediate intensive instruction (iii) for 30 minutes daily in addition to the 

120 minute ELA block in groups of six or less.  Parents must be notified, in writing, of the exact nature of the reading deficiency. Teachers should 

confer with parents to inform them of their childõs specific reading need and describe the support being provided to address the need as well as 

suggest ways parents can support their child at home.   

 

Students must be given intensive reading instruction until the reading deficiency is remedied.  Students should not remain in  iii for long periods of 

time.  I deally, with focused and consistent instruction, students will be phased out of their iii group within 18 weeks.  If the grou p / student is not 

making growth consistent with this goal, teachers must problem solve with Literacy Coach to ensure that progress  is accelerated. The goal is less 

than 20% of students from each classroom require iii.  If more than 20% need iii, problem solve with Literacy Coach.   

 



 

All schools must progress monitor all iii groups with the guiding question:  Are 80% of the students m aking accelerated progress.  If yes, great.  If no, 

then problem solve group needs with Literacy Coach:  fidelity, instruction, materials, scheduling, logistics, group compositi on  

 

Course to be flagged as the intervention course:   Language Arts   

Printed Last Name  Printed First Name  Printed Last Name  Printed First Name  

    

    

    

 

Teacher:  The students on the above list receive iii instruction 30 minutes daily in groups of six or less using research -based to address reading needs 

(not make -up work).   

Teacher Signature: ________________________________________________ Date: ______________________________  

 

Literacy Coach : iii group data is being monitored quarterly.  iii walkthroughs occur frequently.  Problem solving occurs when 80% of studen ts are n ot 

making accelerated growth.  

Literacy Coach Signature:  ________________________________________ Date: ________________________________ 

Please make sure your Progress Monitoring Forms (aka Long Forms) reflect this information.  

 

 

 

 



 

Secondary: 

 

WCSD Secondary ELA  Decision Tree  

Progress 
Monitoring 
Assessments 

If Then Programs/Materials/Strategies 

FSA Reading 
 
Administer STAR 
to all students in 
grades 6-10 
 
Administer STAR 
to all students 
who have not 
passed FSA in 
grades 11 and 12 
 
Dates: 
 
FSA Reading -
April 2016 
 
Assessment #1 
Early Fall 2017 
 
Assessment #2 
Winter 2018 
 
Assessment #3 
Spring 2018 

FSA 
Level 
1 or 2 

Use STAR to place into the 
appropriate reading 
intervention (see next 
column). 
 
 
School-based MTSS team 
must meet to review the 
progress of all Level 1 
students.  
 
The MTSS team will use the 
WCSD Secondary Progress 
Monitoring Guide to 
determine if the student is on 
course to demonstrate 
proficiency on FSA; if 
students are not on 
proficiency trajectory, the 
MTSS team will problem-
solve in order to increase 
support 

 Urgent Intervention: FSA Level 1 and STAR/Running Records indicating 
Lexile  Ó 3 years below grade level -  Intensive Reading 90 minutes daily with 
intensive small group instruction using Great Leaps, Language,  Read 180, 
Phonics First or other district-approved intervention materials 
 
Intensive Intervention: FSA Level 1 and STAR/Running Records indicating 
Lexile  indicating 2-3 years below grade level-  Intensive Reading 90 minutes 
daily with intensive small group instruction using Great Leaps, Teengagement, 
Achieve3000, Phonics First or other district approved intervention materials 
matched to student need 
 
Intensive Support: FSA Level 1 or 2 and STAR/Running Records  indicating 
Lexile Level indicating 1-2 years below grade level: - Intensive Reading  at least 
45 minutes daily using Teengagement,  Achieve 3000, Phonics First and/or 
other district approved support materials  
 
Content Support: FSA Level 2 and STAR/Running Records indicating Lexile 
Level less than 1 year below grade can be supported in Science or Social Studies 
with a CARP-PD/NG-CARPD, Reading  Endorsed or Reading Certified Science 
or Social studies teacher who has a demonstrated history of using instructional 
and learning strategies to support students in navigating increasingly complex 
text.  If no such teacher is available, then the student is placed in an Intensive 
Reading Class. 

FSA 
Level 
3 or 
above 

Needs met in ELA course Springboard  



 

 


